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Why teach assent withdrawal skills to 

children with autism?

ÅDonõt we want them to learn new skills 

regardless of if they òwant toó or not?

ðPerhaps that would be nice, buté it doesnõt 

always work like that!
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Why teach assent withdrawal skills to 

children with autism?

ÅEthical concerns
ðBACB Guidelines for Responsible Conduct 
ðChild may be on a therapistõs couch later in life

ÅCritical for making instructional changes on 
charts
ÅAmount learned per unit of time with willing 

learner vs. unwilling learner (productivity) 
ÅAmount of reinforcement contacted by both 

learner and therapist/ degree of 
environmental òpleasantnessó
ÅBridge to self-advocacy skills

Students may be withdrawing assent 

alreadyé

ÅCrying

ÅScreaming

ÅNot responding

ÅGuessing

ÅEngaging in off-task behavior

ÅTrying to leave instructional area

ÅAvoiding interaction with the therapist

ÅAvoiding instructional arrangements

Escape-maintained behavior
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Examples of appropriate assent 

withdrawal responses

ÅAsking for a break

ÅAsking to be òall doneó with a specific 
program for the day/session

ÅAsking to stop instruction vs. keep going

ÅAsking the instructor to change their 
instructional delivery in some way 
(beginnings of self-advocacy)
ðMake it easier

ðMake it harder

Modes of communication needed to 

withdraw assent

ÅVocal
ðAsk for accommodation

ðòSkipó 

ÅPECS

ÅVOCA

ÅSign language/gestures

ÅOther
ðòEasy buttonó

ðAnything elseéget creative!

Steps to take given òinappropriateó 

assent withdrawal

ÅDetermine function
ðConduct Functional Assessment or Functional Analysis of 

the Problem Behavior

ÅTeach necessary component skills for appropriate 
assent withdrawal

ÅContrive situations to evoke assent withdrawal and 
teach appropriate replacement behavior

ÅFormulate initial decision rules about when and how 
instruction should be changed based on assent 
withdrawal data
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Is it the specific program or the 

instruction in general?

ÅIf child withdraws assent when they see the 

specific chart or materialsé

ÅIf child withdraws assent when they are 

asked to participate in instruction, 

regardless of program (specific materials 

not yet seen)é

Function of program-related assent 

withdrawal

ÅToo hard?

ÅToo easy?

ÅReinforcement density lacking?

ðNot a powerful-enough reinforcer for this 

program?

ðBored/been doing this program for a while?

Topographical examplesé

ÅAsking for a break

ÅAsking to be òall doneó with a program for 

the day

ÅChoosing to stop instruction vs. keep going

ÅMonitoring various types of assent 

withdrawal responses on a single chart
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òBreakó vs. òAll doneó

Å2 levels of escape-maintained behavior

ðòBreakó

Åtake a few minutes away from the program/come 

back to it later

ðòAll doneó

Åfinished with chart for the day, regardless of effort 

Modifying instruction based on child 

assent withdrawal

ÅAcross-session data

ÅWithin-session data



6/16/2008

6

Modifying instruction based on child 

assent withdrawal

ÅAcross-session data

ðDetermine how many assent withdrawals should 

take place before an instructional change is made

ðFactors to consider:

ÅChildõs resiliency to try same program again in same 

fashion

ÅChild susceptibility to change

ÅLearning channel ease/difficulty

ðThe data will tell you!

Modifying instruction based on child 

assent withdrawal

ÅWithin-session data

ðWhen (during the program) did it take place?

ÅWhen the child saw the program materials?

ÅUpon beginning his/her first timing?

ÅWhen the child was in between timings?

ÅWhen the childõs data were not on the trajectory to reaching 
the daily goal for that program?

ÅWhen the child did not reach the daily goal for that program?

ðAlso consider factors such as beginning/end of session, 
etc.

ðNote these on chart!!!   
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