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Definition

Rapport
ÅBuilding & maintaining a solid history of positive reinforcement  

free of coercion

Åa relationship of mutual understanding; trust and agreement 
between people (WordNet)

ÅRelationship, especially one of mutual trust or emotional affinity 
(American Heritage Dictionary)

ABAI Chicago 2008, 

www.o4rl.com 
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With Whom Do We Have 

Strong Rapport?

ÅCharacteristics of people with whom we tend to have good 
rapport:

ðDiscriminative for access to reinforcing items/activities

ðProvide assistance when needed

ðChange when something is not working

ðHonor requests

ðNegotiate alternatives

ABAI Chicago 2008, 

www.o4rl.com 

Who ORL Builds Rapport 

Withé

ÅParents/caregivers

ÅTherapists

ÅSiblings

ÅRelated service providers

ÅChild

ABAI Chicago 2008, 

www.o4rl.com 
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Important Details

Rapport

ÅOngoing part of intervention, not just a phase that occurs at 
the beginning and then stops

ÅRapport building activities to instruction ratio shifts 

VRatio shifts dependent on data, not passage of time 

VRapport building activities and instruction can co-occur

ÅNeed for solid measurement just as important in rapport 
building as in skill building

ABAI Chicago 2008, 

www.o4rl.com 

Common IV elements (for us) 

during Rapport Building

ÅLOTS of non-contingent reinforcement

ÅSample wide variety of items/activities

ÅChild-directed

ÅDifferential reinforcement of

ðApproaches

ðMands

ðMaintaining interactions

ðAppropriate assent withdrawal

ðFlexibility with transitions, etc.
ABAI Chicago 2008, 

www.o4rl.com 
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Outcomes of Rapport Building 

Efforts

ÅConduct informal reinforcer/preference 

assessment

ÅIdentify what makes child happy, giggle, 

approach

ÅIncreased duration of engagement

ÅGood flexibility in switching activities

ABAI Chicago 2008, 

www.o4rl.com 

Data Collection

ÅDesign Data Collection System

ðOperational definitions for target skills

ðStudent AND teacher behavior measured 

ÅTie therapists into how their behavior directly and immediately 

affects their studentõs behavior

ÅThis is the MOST important outcome for us to establish before the 

therapist conducts any instructional activities

ÅGoal is for all of our therapistõ behavior to be controlled first by the 

effect it has on the child (contingency-shaped) and secondby the 

procedures we design (verbally mediated)

ABAI Chicago 2008, 

www.o4rl.com 
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Rapport-Related Measured 

Responses

ÅSome of more common DVõs

ðAssent withdrawal (child)

ðApproaches to teachers and instructional stimuli 

(child)

ðMand frequency (child)

ðHappiness indicators (child)

ðMand frequency (teachers)

ðTact frequency (teachers)

ABAI Chicago 2008, 

www.o4rl.com 

Rapport-Related Measured 

Responses

ÅSome of more common DVõs

ðContingent & non-contingent access to preferred 

events (teacher)

ðNew activities sampled, preferred, and willing to 

work for (child)

ABAI Chicago 2008, 

www.o4rl.com 
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RSA Student Happiness

Number Happy per Week
Number Unhappy per Week
Total Possible
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Where We Are Now

ÅAssent withdrawal frequencies in all childrenõs 

programs

ÅMeasures of rapport in place within all 

childrenõs programs

ðNumber & topography vary according to individual 

child & teacher characteristics

ABAI Chicago 2008, 

www.o4rl.com 
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Where We Plan to Go Next

ÅContinue refining measures

ÅContinue exploring relationships among 

measures

ðChild-child measures

ðTeacher-teacher measures

ðChild-teacher measures

ABAI Chicago 2008, 

www.o4rl.com 

ABAI Chicago 2008, 

www.o4rl.com 
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